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research conducted in partnership with the Minnesota and American Bar Associations, and provide a 
systemic review of the relevant literature. The data shows attorneys resoundingly do not believe law 
school coursework prepared them adequately for the business of law. 
Despite the practical changes that have been made to law school education since the 1960s to the 
present, there is still a disconnect between what law schools say they will provide and what is delivered. 
By examining this issue of how law schools have offered an unfulfilled promise, we clarify the process by 
which education can transform lives, open doors, and reorganize structures to address the needs of the 
communities we serve. The period studied: 2009–20 includes the expansion of online capabilities, 
distance learning, and the global pandemic of COVID 19. Two major research strategies are used: (1) a 
quantitative analysis of state and countrywide-level data and (2) a review of literature. Data has been 
collected from archives, interviews, newspapers, published reports, and studies. This dissertation 
challenges the proposition that that doctrinal law school course offerings adequately prepare law 
students to thrive in business for themselves or their clients. Practical skills courses, innovation, 
collaboration, simulations, and partnerships with lawyers, teachers and businesspeople in the community 
will be the driving agents for change. 
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Abstract 
“Teaching and Learning Law and Business: An Open Resource Tool,” (Mitchell Hamline School 
of Law, July 15, 2020). 
This dissertation examines the impacts of business law education through a multi-layered review 
of surveys, data, and literature. The authors examine what law schools across the country offer, 
explore research conducted in partnership with the Minnesota and American Bar Associations, 
and provide a systemic review of the relevant literature. The data shows attorneys resoundingly 
do not believe law school coursework prepared them adequately for the business of law. Small 
to mid-sized businesses and entrepreneurs do not find the lawyers law schools produce to be 
prepared to practice law. Despite the practical changes that have been made to law school 
education since the 1960s to the present, there is still a disconnect between what law schools 
say they will provide and what is delivered. By examining this issue of how law schools have 
offered an unfulfilled promise, we clarify the process by which education can transform lives, 
open doors, and reorganize structures to address the needs of the communities we serve. The 
period studied: 2009–20 includes the expansion of online capabilities, distance learning, and the 
global pandemic of COVID 19. Two major research strategies are used: (1) a quantitative analysis 
of state and countrywide-level data and (2) a review of literature. Data has been collected from 
archives, interviews, newspapers, published reports, and studies. This dissertation challenges the 
proposition that that doctrinal law school course offerings adequately prepare law students to 
thrive in business for themselves or their clients. Practical skills courses, innovation, 
collaboration, simulations, and partnerships with lawyers, teachers and businesspeople in the 
community will be the driving agents for change. The Center for Law and Business calls upon 
partners, collaborators, and innovators to offer advice. Lawyers, alumni, students, faculty, global 
business partners, and policy reformers may provide input and examples. Contribute in the form 
of articles, videos, published academic papers, files, unpublished papers, continuing legal 
education course work, ideas, matrixes for measuring outcomes, and possible solutions. This 
“Open Resource Tool” will make these materials freely available to anyone. Just as the computer 
coding industry has benefited from having source code freely available for possible modification, 
the Open Resource Tool is also an innovative way to engage participants to collaborate and 
improve. By propelling change through an array of people, institutions, and infrastructure, these 
publications and participations will serve law and businesses in this rapidly changing world. 
Join Us 
Join the global legal education renaissance. Contribute your ideas, innovations, research, and articles. 
Become a partner as a resource for law students and lawyers. Collaborate with us and have discussions with 
others.  
The Center for Law and Business Open Resource Tool: mitchellhamline.edu/business-resource
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I. Introduction: Why Now?  
We are amid an unplanned legal education renaissance. One that is more autonomous, 
virtual, and client centered. In a world where law and business are closely intertwined, lawyers 
must understand business principles, business ethics, and what it takes to run a business. As the 
price of law school education mounts, economies depress, technology expands, and businesses 
modernize, our legal practice and legal education institutions must respond to the obvious needs 
of our clients. 
The resounding evidence shows, however, that legal education in the United States as it 
stands does not provide law students with the knowledge and skills to successfully run a law 
practice or support business clients. A law practice, after all, is a business which encompasses all 
the work and knowledge that a successful business requires. It is not enough just to think like a 
lawyer. To be successful, one must act like a lawyer and businessperson.  
Law schools must provide students with the knowledge and practical experience necessary 
to do this. While important for all attorneys, national and state employment statistics 
demonstrate that an understanding of business is crucial for attorneys in business.  
Through this research, we have identified the unfulfilled promise made by law schools and 
what law schools are currently offering. We offer preliminary solutions to a crisis that began well 
before COVID-19 and is now accelerating with unprecedented speed. For law and businesses 
alike, we know these factors to be likely in our future.  
• There will be downturn in economies. A global depression means there will be fewer funding 
mechanisms for tuition and bricks and mortar institutions.  
• Businesses and educational institutions are acknowledging that they must create learning and 
working environments that safeguard public health for the future. 
• Alliances with transatlantic partners and cross-cultural exchanges could fray as nations turn 
inward and close borders to travel.  
• Doing nothing will accelerate the failure of legal education to fulfill its promise to educate and 
train lawyers for the practice and business of law. 
At this historical transition, there are indeed options. We aim to make the different options 
more visible and collaborative. Law schools, institutions, and individuals cannot make the critical 
and necessary changes by working alone. We offer this open resource tool to manage uncertainty 
in a complex and volatile environment. We aim to connect the legal profession and its business 
partners so that we can be strategically agile and make better decisions that protect and advance 
common interests. Law schools and the legal profession worldwide can forge alliances on a 
coordinated plan. A sustainable development goal of revitalizing legal education is within reach 
if we open our resources.  
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II. The Problem: A Summary Of Research And Articles 
Law schools must assure that students achieve vital business practice competencies through 
the legal curriculum and effective teaching and learning protocols. The competencies include 
understanding business, business forms, business terminology and the ability to deliver practical 
skills such as drafting, client communication, and problem solving. Students must have an 
understanding of the range of career opportunities available in the business field as well as the 
legal field. While some of these competencies can be taught in the classroom setting, most need 
to be taught and learned through innovative teaching and learning protocol. 
Business and financial literacy, practical skills, and client communication skills should be 
taught by those who have real practical experience and understand how to educate today’s 
students. Many articles suggest pairing law school faculty with practicing attorneys to provide 
students a wide variety of legal practice skills. Programs which allow law students to take courses 
at, or learn from professors who teach at, various other graduate schools can offer students a 
new perspective. While the JD/MBA option is available, few students can afford to take this 
option, whether for monetary reasons or because of the extra time commitment. Legal education 
programs must teach law students business communications, managerial economics, and 
financial accounting, as well as the typical law school courses. 
Many authors suggest there are three core groups of tools that law students need to succeed 
in the future of the legal profession: an understanding of the economic factors that shape the 
legal profession, the principals of emotional intelligence relevant to practicing law, and the 
training in maintaining a personal financial management system adequate to manage a career 
characterized by constant change and significant educational debt. 
Law schools have not taught students how to run the business of being a lawyer. In a 2015 
survey of hiring partners and associates at large firms, 95% of the responding attorneys believed 
that recent law school graduates lacked key practical skills at the time of hiring. The results of 
this study are not unique. In studies conducted in Minnesota in 2009, 2013 and 2018-19, the 
results were the same: recent graduates and practicing attorneys felt that the legal education 
system was not practical, did not prepare them for legal careers, and was too theoretical. There 
are many things that need to change, but a few topics that are repeatedly discussed among 
attorneys are: a modification of tenure standards, encouragement of practical experience rather 
than just research and writing experience, more practice-oriented programs mandated by the 
ABA, a devaluation of rank and reputation and lastly, more business-oriented, or at least non-
legal classes through courses with other graduate programs and state and local bar associations. 
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The ABA and law schools themselves are slow to accept change. Those who play a role in law 
school governance and the ABA often learned and practiced under the antiquated model and 
continue to perpetuate the same. However, the traditional model is out-of-touch with the 
realities of legal practice. The same can be said of the US News Report Law School Rankings, that 
schools inappropriately place too much value on the ranking system from a traditional law school 
perspective. If schools want to change, they may face impediments from faculty, the ABA, and 
losing their US News rank. Without changes within the school, however, and a devaluation of the 
existing rank and reputation systems, law schools will remain irrelevant to business and the 
business of the practice of law. 
Law schools’ traditional education system has failed to teach students the business of being 
a lawyer. Many authors have touched on important business-related topics that law schools 
should be teaching that are important to the success of an individual lawyer and firms. These 
topics include marketing, entrepreneurship, customer service, finance, organizational structure, 
and the use of technology. 
Most law students know that as they begin their practice, they will have to build a book of 
clients. However, law schools do not guide students on how to market themselves to do so. In a 
sense, law schools assume that if law students can learn the law, they can learn how to market. 
Studies demonstrate that most of the legal practice and law practice management skills are 
through the lawyers’ own experience. Law schools must include classes in which they teach 
students what marketing for law students and attorneys looks like: running a business, individuals 
building their brand, or their law firm’s brand to prospective clients in order to gain new clients, 
maintain credibility, and sell legal services. Marketing is important in the legal profession for 
many reasons, the most basic reason being that law firms need attorneys who can develop 
business, market the firm, and sell the practice. By teaching law students to market themselves 
in law school, the school is creating the talent that law firms need. 
The reasoning for teaching entrepreneurship follows along the same lines as the theory 
behind marketing. Law firms are businesses, and lawyers must know how to run that business. 
Entrepreneurial training is more relevant than many traditional courses offered in law school but 
is not considered useful due to its business perspective, rather than legal perspective. While law 
firms value legal research and writing, they also value skills such as work ethic, attention to detail, 
a business-mindset, and effective communication. These skills can be learned in law school. If a 
lawyer cannot run a business, the lawyer cannot effectively advise a business client on business 
matters. 
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Law schools are not offering classes that teach effective practical business skills, such as 
business communication, diagnosing business problems, developing judgment skills, learning 
how to supervise a business, using common sense, and understanding people to meet their 
business needs and goals. Law schools can offer practical business experiences that allow 
students to learn these skills. Students should be able to enrich their education by including 
business-focused classes, such as marketing and entrepreneurship, but also opportunities that 
develop business savvy, teach organizational skills, innovation, and technology skills. 
Speculating about the future of the legal profession is complex because the legal profession 
is reluctant to change. However, many authors have attempted to make some sense of what the 
future holds for the legal profession. Law firms, legal professionals, and the entire legal 
community tend to be risk-adverse and reluctant to change. The law is a historical practice and 
while there may be some sense in continuing with the traditional ways of the law, there should 
also be an urgency to keep up with the changing needs of clients and the business of law. 
Technological advances allow clients and potential clients to access legal information on their 
own and get a head start on addressing legal problems. Clients are more informed in the lawyer-
client relationship. There is a different type of demand for lawyers. Clients want lawyers who can 
produce quick, efficient, and cost-effective results. The internet has created an expectation of 
immediate responses, the ability to gain legal information without a lawyer, and the 
commoditization of legal work. Clients want their legal issues dealt with swiftly and effectively. 
Courts are becoming irrelevant for many matters and alternative dispute resolution systems are 
becoming more prevalent. 
Many believe artificial intelligence (“AI”) will be the end of the legal profession as we know it 
while others believe it will become extremely useful for the legal profession. Because AI is 
becoming a hugely prevalent aspect in all professions, it will have an impact on the business of 
law. While some believe that AI could end the need for general practice lawyers, AI is also seen 
to have many practical uses in the legal profession. While clients are requesting faster, more cost-
efficient services, AI can aid in taking over some traditional administrative functions at law firms, 
reducing billable hours, as well as the number of people billing for a specific task. Along with 
administrative tasks, AI may aid in drafting simple documents and fast-tracking nonspecialized 
services. The real issue according to many is whether the legal profession can adapt to using AI 
to its advantage or if AI will spell the end of nonspecialized general legal practice. 
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Proof Of The Problem: Surveys And Studies 
Three Minnesota studies conducted in 1997–99, 2013, and 2018 – 2019, demonstrate that 
law schools provide only a small portion of the preparation necessary for the business of the 
practice of law.  
Methodology, data, and results 
Law schools do not offer a curriculum that trains law students to effectively use their law 
degrees for the practice in the current legal practice system, in non-law professions, or for the 
changing future of legal practices. Before the advent of law schools, in the late 1800s, attorneys 
learned their trade through their own experience, often as apprentices or through work-related 
experience. An analysis of the sources of legal training based on the 1997–99, 2013, and 2018 - 
2019 Minnesota Studies shows that in spite of the enormous amount of money and effort spent 
on formal legal education, only two sources of a lawyer’s training—a lawyer’s law-related work 
while in law school and the lawyer’s own experience— are by far the most significant. 
Following the publication of the results of the first Minnesota study in 2000,1 along with all 
the criticism of legal education and suggestions for reform,2 we naively assumed that there 
would be significant change and improvement in legal education. The evidence seemed obvious, 
and the criticisms of legal education were substantial. The MacCrate Report in 1992 set the tone. 
The Carnegie Report in 2007 added support for change. However, the results of the 2018 - 2019 
Minnesota study mirrors earlier studies and demonstrates that while some changes in the 
delivery of legal education have occurred in U.S., systemic changes in law schools have not 
occurred. While the legal education system may be making some improvements, they have not 
done what is necessary to prepare students to practice and have, therefore, left it up to individual 
lawyers to obtain their own training just like they historically did before law schools existed. 
The survey instrument used in the 2018 - 2019 Minnesota study was also designed to show 
how well-prepared Minnesota lawyers felt after law school in seventeen legal practice and nine 
management skills. The lawyers were asked to what extent Minnesota lawyers perceived those 
skills to be important and from what sources they received those skills.  
 
1 See John Sonsteng with David Camarotto, Minnesota Lawyers Evaluate Law Schools, Training 
and Job Satisfaction, 26 WM. MITCHELL L. REV. 327 (2000). 
2 See, e.g., John Sonsteng with Donna Ward et al., A Legal Education Renaissance: A Practical 
Approach for the Twenty-First Century (2008). 
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The 1997–99, 2013 and 2018-19 Minnesota studies also asked respondents: 
(1)  Which of the practice skills could be learned in law school; and 
(2)  What was the source of training in each of the skills? 
The 1997–99, 2013 and 2018-19 Minnesota Studies also analyzed nine additional law practice 
management skills: 
(1)  Fee arrangements, pricing, billing 
(2)  Human resources, hiring, support staff 
(3)  Capitalization, investment 
(4)  Project and time management, efficiency 
(5)  Planning, resource allocation, budgeting 
(6)  Market, client development 
(7)  Technology, computers, communications 
(8)  Governance, decision-making, long-range strategic planning 
(9)  Interpersonal communications, staff relations 
Respondents were asked to rank the importance and their perceptions of preparedness for each 
management skill, as well as whether they believed those skills could be learned in law school.  
Respondents were asked to name their top three sources of training for each legal practice skill 
and each management skill. 
Survey participants were asked to rank the three main sources of their training from a list of fifteen 
sources. 
Importance of Law Practice Management Skills 
The 1997–99 and 2013 Minnesota studies surveyed attorneys in practice ten years or less. 
The 2018 - 2019 study did not limit the years in practice but also surveyed respondents’ 
perceptions of the importance to their practice of law practice management skills. The 
management skills were: 
(1)  Project and time management, efficiency; 
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(2)  Interpersonal communications, staff relations; 
(3)  Technology, computers, communications; 
(4)  Market, client development; 
(5)  Governance, decision-making, long-range strategic planning; 
(6)  Planning, resource allocation, budgeting; 
(7)  Fee arrangements, pricing, billing; 
(8)  Human resources, hiring, support staff; and 
(9)  Capitalization, investment. 
In short, of all the skills respondents listed, law schools offer truly little training.   
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III. What Other Law Schools Are Doing To Integrate 
Business Curriculum? 
During the spring and summer 2019, a Mitchell Hamline School of Law team conducted 
research on business law offerings at all United States law schools. The team wrote to all law 
schools on three separate occasions. The team also summarized each school’s web page. We 
have not included information from law schools that only confirmed our summary of their web 
page or did not reply.  
All schools offer many courses that are business law or transactional law related. Law schools 
that provide more business law related programs, beyond the general curriculum, are listed 
below. A theme that emerged from our research, however, is that most law schools do not 
integrate business curriculum with business and business law related skills that are useful for 
future law practices and business clients. 
Summary 
This summary is not complete and is evolving. Law schools may add additional up-to-date 
information about their business law and law practice offerings.  
Join us by adding your school’s information or providing updates: 
mitchellhamline.edu/business-survey  
University of Arkansas School of Law 
o  Business Law Certificate  
Ave Maria School of Law 





o Many business courses offered 
o Business Law Certificate 
Chapman University School of Law 
o The Dale E. Fowler School of Law at Chapman University offers students the chance to specialize in 
business law, acquiring a certificate in addition to their JD degree, within the 3 years course of study 
in the law school. Students seeking this certificate must take each of the following core courses, and 
then satisfy a distributional requirement among approved electives.  
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Columbia Law School  
o The Entrepreneurship and Community Development Clinic - One semester, seven-credit clinic that 
provides students with a unique opportunity to develop business law and problem-solving skills while 
representing entrepreneurs, nonprofit organizations, and community groups. Working under the 
supervision of the clinic director, students will learn to work with community-based and organizational 
clients as they represent clients in transactions. Students may have the opportunity to advise clients 
on a variety of legal issues related to new and emerging businesses.  
Columbus School of Law 
o Managing a Solo Law Practice course 
o Other Business Law courses 
Frederick G. Levin College of Law – University of Florida 
o Expansive list of 15 business law courses  
Georgetown 
o Business Law Scholars 
• The Business Law Scholars Program is designed to help students gain extensive practical 
experience to better prepare for a career in corporate law, starting a business, or becoming a 
partner in a law practice. A small cohort of 20-25 Business Law Scholars will be selected by the 
end of the first year of J.D. study. This hand-picked group, selected based on aptitude, experience 
and a desire to learn about business experientially, will learn from full-time faculty, preeminent 
practitioners and each other. 
• Through mentorship, participation in speaker’s series, business simulations and contests – 
including with the McDonough Business School – and with guaranteed access to some of the more 
highly sought-after business-related courses, this cohort will develop vital business-related skills 
that will position students well for long-term success in business-related roles.  
Indiana University Maurer School of Law  
o Business-related courses 
Northwestern University Pritzker School of Law  
o Business Law Curriculum  
o Entrepreneurship Law Center - The Center, originally founded as the Small Business Opportunity 
Center more than 19 years ago, created one of the first programs in the United States to provide 
intensive, hands-on training for students who want to be transactional lawyers or founders of start-up 
companies. Since that time, the DPELC clinical program has served hundreds of entrepreneurs while 
educating future lawyers about entrepreneurs and entrepreneurial thinking through a variety of 
traditional, clinical, and simulation-based course offerings, a marquee annual conference, a speaker 
series, and workshops and outreach efforts in the entrepreneurship community. 
 Quinnipiac Law  
o Business Concepts Bootcamp 
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• The goal of the program is to expose students to basic financial and business concepts, many of 
which will arise in upper level courses, both within the core curriculum and in other elective 
courses. The program should be helpful not only to students who intend to practice business law, 
but also to those who will practice in a host of other specialties, such as litigation or family law. 
The program includes both panel presentations and interactive, hands-on workshops. Students 
select two practice area workshops in which a lawyer specializing in the field will discuss the types 
of clients served in the practice, the types of problems presented, and the skills and substantive 
legal expertise needed to work in the area. The practitioner will lead the students in solving a 
typical client problem using the business and financial concepts the students have learned in 
earlier sessions of the Bootcamp. The program is intended to provide several benefits: 
• Provide business context for doctrinal principles in upper-level courses; 
• Address employers' concerns that the lack of business and financial literacy 
represents a major gap in new lawyers’ knowledge; 
• Demonstrate that an understanding of business concepts is critical in all areas of 
practice: private, government, public interest, and nonprofit; and 
• Help students to better understand public policy debates. 
o Business of Law Workshop 
• Although students have learned the law, they will also need to understand the business and 
organizational aspects of legal practice to be ready for work. Legal employers of all types - private 
firms, in-house counsel, government, and public interest - have to deal with the economics of 
serving clients. Panels of practitioners and recent graduates will explain the business aspects of 
the practice of law whether in private practice, government, or public interest. Topics include: the 
economics of practice, timekeeping, billing, marketing, project management, innovation, and 
work-life balance. Students will also choose workshops with practitioners related to the practice 
environment they hope to join upon graduation: small firm and solo, large firm, and 
government/public interest. 
Texas Tech University School of Law 
o Business Law Concentration 
University of Toledo College of Law 
o  Business Law courses 
o JD/MBA 
UCLA School of Law 
o Lowell Milken Institute for Business Law and Policy  
o The UCLA Business Law Association (BLA) provides students interested in business law with stimulating 
opportunities to pursue their interests. Throughout the year, BLA puts on a number of exciting events 
to help connect UCLA Law students with attorneys, professors and other professionals within the 
business law field. 
o The Law and Entrepreneurship Association (LEA) promotes education, discussion, and career 
development for students interested in the intersection of law and entrepreneurship. LEA sponsors 
speakers and events that focus on topics unique to start-ups, emerging growth companies, and 
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venture capital lawyers like early-stage corporate financing, working with entrepreneurs, and the 
intersection of law and technology. 
o Competitions 
o Business Law Community 
o Business Law Breakfasts 
o Business Law Specializations 
o And More - See 2017-2018 Annual Report 
West Virginia University College of Law 
o Business Law curriculum 
o Business Law Society 
Yale Law School 
o Business Law curriculum  
o Law and Business Society  
o Yale Law School Center for the Study of Corporate Law 
o Research and curriculum based 
o Entrepreneurship and Innovation Clinic 
• Clinic students provide legal counsel to for-profit and nonprofit entrepreneurs and their ventures 
on the various transactional issues that arise from starting, managing, and growing their 
businesses as they establish and grow their ventures. The clinic also introduces students to the 
role of business, financial, human capital, and other non-legal factors in advising entrepreneurs 
and their ventures. 
• The clinic exposes students to different transactional matters and related legal issues for a variety 
of start-ups and emerging growth companies, including pre-venture counseling and founder 
agreements; entity selection counseling; entity formation and organizational document drafting; 
intellectual property protection and licensing; independent contractor and employment 
agreements and accompanying equity compensation plans; supplier, vendor, and customer 
agreements and other commercial contracts; joint venture and collaboration agreements; and 
start-up financings, such as friends and family, seed and Series A venture investment term sheets. 
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IV. The Case for The Center For Law And Business Mitchell 
Hamline School of Law: A Way Forward – One Law 
School’s Solution  
The Case for the Center for Law and Business 
Business practice is a fundamental component of the practice of law. Using a broad definition 
of the term “business” and if one includes both the management and conducting of work, it is 
obvious that business touches nearly every area of the practice of law. 
In a series of studies from 1975-2013 (updated in 2018 by a team from the Mitchell Hamline 
School of Law and the Minnesota State Bar Association), the following fundamental lawyering 
skills and law practice management skills have been identified and analyzed. 
Lawyering Skills: 
1. Ability to diagnose and plan solutions for legal problems; 
2. Ability in legal analysis and reasoning; 
3. Knowledge of substantive law; 
4. Knowledge of procedural law; 
5. Library legal research; 
6. Computer legal research; 
7. Factual gathering; 
8. Oral communication; 
9. Written communication; 
10. Counseling; 
11. Instilling others’ confidence in you; 
12. Ability to obtain and keep clients; 
13. Negotiation; 
14. Understanding and conducting litigation; 
15. Organization and management of legal work; 
16. Sensitivity to professional ethical concerns; and 
17. Drafting legal documents. 
Law Practice Management Skills: 
1. Fee arrangements, pricing, billing; 
2. Human resources, hiring, support staff; 
3. Capitalization, investment; 
4. Project and time management, efficiency; 
5. Planning, resource allocation, budgeting; 
6. Market, client development; 
7. Technology, computers, communication; and 
8. Governance, decision-making, long-range strategic planning. 
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The Way Forward 
The Center For Law And Business (“CLAB”) is a core component of MITCHELL HAMLINE 
SCHOOL OF LAW’s academic programs and the school’s commitment to being “good in theory 
and better in practice.” The research demonstrates that there is a need for greater instruction in 
the skills and knowledge needed for graduates to be successful in all areas that intersect with law 
and business in addition to legal practice skills and law practice management skills training. 
Mitchell Hamline School of Law has an opportunity to be a leader in educating law students on 
the future of the business of the practice of law and not wait for others.  
Mitchell Hamline School of Law has a wide range of educational options: Traditional Full time, 
Part time, Evening, and Blended learning (Hybrid, Weekend, and EJD). The CLB curriculum can 
address the needs of all students enrolling in any educational option. By way of example, a 
business-focused summer 2018 Capstone Week program was recently developed and offered for 
the Blended Learning students interested in business. More than 100 students from all 
enrollment options attended. 
The CLB curriculum must address the professional needs of all students who intend to work 
in Minnesota, throughout the U.S., and internationally. 
Mitchell Hamline Center for Law and Business Certificate requirements” 
mitchellhamline.edu/center-for-law-and-business/law-and-business-courses-curriculum-certificate-and-
planning-guide/ 
The Program and its Context 
Before the combination of Hamline University School of Law and William Mitchell College of 
Law, Hamline University School of Law had an active Business Law Institute, led by full-time 
tenured faculty, and William Mitchell had a Center for Law and Business. Both programs had 
board members and alumni of their respective schools who were leaders in the development of 
the programs.  
The Center for Law and Business was established by alumni of William Mitchell who were 
experienced business owners, managers, and counsel to businesses, whether in-house or at 
outside law firms. The purpose of the Center was to train law students in three major areas: how 
businesses operate, how legal and business issues impact each other, and how lawyers can better 
work with businesspeople. This program was designed to prepare law students to be business 
owners, managers, and advisers.  
The Center worked to develop curriculum that was responsive to the mission of the Center 
but that was not available to students at that time. A significant number of courses have been 
introduced or refined since the founding of the Center. In addition, a Certificate in Law and 
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Business was adopted to recognize those students who had undertaken an in-depth program in 
business-related courses, had fulfilled a business-related externship, and had written a long 
paper focused on law and business issues. 
Mitchell Hamline School of Law has now combined and revived its robust Center for Law and 
Business, which provides law students with a strong curriculum, experienced faculty, and 
knowledgeable alumni to prepare them for the business of law. Mitchell Hamline School of Law 
is in an excellent position to bridge the gap in legal education between what students learn in 
law school and what skills and knowledge students must have for the evolving legal profession. 
With its Center for Law and Business, Mitchell Hamline School of Law is uniquely positioned 
to be a national leader educating students to succeed in the business of law. Mitchell Hamline 
School of Law has: 
• Comprehensive curriculum in law and business;  
• Faculty and staff with deep expertise in business and related areas;  
• Experienced and dedicated graduates; 
• Strong partnerships with a national body of graduates and students engaged in the small 
firm practice of law, business law and business; 
• An integrated educational program that incorporates doctrinal instruction on law and 
business with core lawyering skills and practical experience; 
• Collaboration with state and local bar associations and businesses; 
• Multiple student opportunities for internships and residencies in business and business law; 
and 
• Technology to expertly deliver coursework in both in-person and blended learning formats. 
Mitchell Hamline School of Law students are finding long-term employment upon graduation 
in the following practice areas related to business: solo law practice, law firms of ten or less, mid-
size law firms, large law firms, government practice, non-profit, in-house counsel, non-law 
business positions, and business start-up and entrepreneurship roles. The Center for Law and 
Business is a key resource in law and business fields for prospective employers, alumni and other 
legal professionals, the local business community (businesses of all sizes), and the public. 
The Center seeks to build on these initiatives and continue to provide significant 
opportunities for students interested in business topics. Since businesses demand a significant 
number of both generalists and specialists in major areas, however, the course of Center studies 
is broad enough for students to earn the Certificate with a concentration in a number of different 
subject areas, such as general corporate, transactional work, employment, real estate, taxation, 
intellectual property and other areas in which they may have an interest. 
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V. A Piece of The Solution: The Open Resource Tool 
We use the term “open resource” in the title of this dissertation because we want this to be 
a continuous, collaborative work in progress. In the computer software industry, “open source 
software” refers to software which is distributed with its source code and an open license so that 
any user can study, improve, or modify the software. We anticipate that by using an open source 
model, we can speed up the process of implementing the changes that will reform legal 
education and make it relevant to the needs of the students, the bar, and the changing world. 
Why Collaborate?  
Collaboration is essential here. To rise higher, we need to share ideas and cross pollinize to 
create effective solutions. This article identifies complex issues related to law, business, and legal 
education. The writers of this article cannot provide supposed answers in a silo. We do not have 
all the answers, or even good answers. This article is for anyone interested in delving into evolving 
a deeply rich legal tradition by providing practical advice to transform legal education. 
There are so many questions when one begins an endeavor like this. It is like beginning a new 
adventure; so much to learn, so much to discover. We do not even know what we do not know. 
Part of this exercise revolves around the sharing of experiences – sharing how we have learned 
to listen intently, learned quickly, and fail better. Our professional experience can be connected 
and all that life spills over into the education and guidance we are able to provide to those who 
follow us. We can do this by creating a dynamic network of passionate individuals who work 
together in the spirit of collaboration, guided by the belief that if we support one another, we 
can become an invincible force for knowledge and leadership. 
Almost every industry relies on a brain trust of contributors to be successful. Legal education, 
thus far, has been comparatively insular. If we look to the leaps that have been made in 
technology, human resources, hospitality, banking, farming, and even encyclopedias (Wikipedia), 
to name a few, all of those industries understand that through new ideas and a different 
perspective, a winning formula for success is born.  
If our aim is to modernize legal education, then that will not happen if this article and call to 
action gathers dust in the catacombs of a law library. We want this article to be a living, breathing, 
dynamic document that causes change and prepares law students to be problem solvers. This 
article proves that entrepreneurs and business leaders are thirsty for a different kind of lawyer 
than what law schools are producing. We can fill that deficit, but only with your input and help.  
Why An Open Resource? 
A new approach to legal education can only be successful if it is developed with the 
consideration of the environment and needs of the people it serves. By opening this document 
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to you, the reader, it is admitting our vulnerability and acknowledges that we do not “know it 
all.” We hope that by engaging you, this article will become a toolkit for stakeholders to 
modernize legal education to benefit our small and mid-sized business communities. We are 
seeking a template for empowering hardworking new attorneys to find niches that may look 
quite different from what we have been traditionally teaching. Yet, in doing so, we may also draw 
on our historical apprenticeship roots in the legal profession. Collaborating openly, online, offers 
many benefits. 
First, an open resource offers longevity and strength to the dissemination of ideas. An online 
environment itself is a secure and solid way of both saving and disseminating information in a 
variety of formats.  
Second, electronic publication is highly efficient. It offers users the ability to view and 
contribute according to their own unique time constraints.  
Third, by going electronic, we save money in terms of costs for distribution and collection of 
data. Contributing to this article via an online platform eliminates brick and mortal fixed costs 
because users can access and search it anytime from virtually anywhere in the palm of their hand.  
Finally, an online platform is sustainable in everyday living and, in worst case scenarios, 
where users may be unable to travel. One example of this is the COVID-19 world pandemic. 
Many members of our community reside in cities and countries all over the world that may 
potentially be at risk, including within the parameters of our own law school. Whether trying to 
reduce one’s carbon footprint or even in the extreme event of a quarantine, this platform 
allows users to stay connected and continue their collaborative efforts.  
A Call to Action  
We have identified and proved the problem: our business communities want more from 
lawyers than what law schools are producing. Now we are asking you as stakeholders, partners, 
collaborators, and innovators to offer your advice. We ask alumni, students, faculty, global 
business partners, and policy reformers to give us input and examples. We ask for your advice 
in the form of articles, videos, published academic papers, files, unpublished papers, CLE’s, 
ideas, matrixes for measuring outcomes, possible solutions, and most of all your experience. 
Law schools cannot do this alone. We need your help. 
How to Use This Open Resource Tool 
This tool contains two primary elements:  
1. A library of articles and research (located by clicking "Resources" from the navigation menu); and  
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2. A discussion forum where you can participate in discussions others have started or start your own 
discussion thread about a relevant topic.  
Contributing Articles or Research 
We welcome you to contribute to the library of articles and research by submitting anything 
you would like included. To submit an article or research, simply email your submission to 
CLAB@mitchellhamline.edu. The Mitchell Hamline Center for Law and Business will review a 
submission and post it to the Library. If your article is posted, you may represent that you are 
“published” by The Center for Law and Business. 
Participating in Discussion Forums 
We also encourage you to participate in discussions about the articles, research, or what 
you are doing at your institution or practice. Please understand that the goal of this tool is for 
those in the field to collaborate and we expect participants to abide by appropriate online 
etiquette.  
It is recommended that you get started by first reviewing the library of articles and 
research, and then navigating to the forum area.  
Contact Us 
To get in touch with someone at The Center For Law and Business about this tool, please 
email: john.sonsteng@mitchellhamline.edu and/or willow@willowandersonlaw.com. We would be so 
pleased to have your input. If you are interested in speaking to a class or would like to request a 
speaker for your event, just let us know. We will do our best to pair you with a relevant class or 
speaker for your event. We are aiming for all kinds of diverse community engagement and that 
starts with you. 
VI. Publishing in The Open Resource Tool: Research, 
Magazine, Newspaper and Digital Articles 
Scope of Operations 
Any person or organization may participate, comment, and publish is this open resource 
tool. 
We seek to publish well-organized and easy-to-digest works. Key information should be 
placed in the opening paragraphs so that readers can quickly determine what the article is about. 
When writing about new cases, policies, and/or statutes, analyze, don’t just summarize. Explain 
the impact of the topic to readers and include suggestions on how they might respond to it.  
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It is not the practice of this OPEN RESOURCE TOOL to heavily edit articles, research or 
comments. However, the OPEN RESOURCE TOOL editors may aid by providing suggestions and 
reviewing the content produced by the authors. The OPEN RESOURCE TOOL will use reasonable 
and professional discretion in helping the contributing authors in the revision of submissions. It 
is the expectation that the contributors write with integrity, avoid plagiarism, unsupported 
opinions, and unethical practices.  
The OPEN RESOURCE TOOL expects its contributing authors, contributors and commentators 
to produce content without material that infringes upon copyright, intellectual property, or 
privacy rights of any third party. We require original content from our contributing authors, 
contributors and commentators and appropriate citations that accurately provide credit for the 
works of others. 
Authors, contributors and commentators are not required to transfer copyright ownership of 
their works; the work belongs to the author. This OPEN RESOURCE TOOL encourages authors to 
share and link their work through social media, personal websites, and by submission. The author 
of any submission grants this OPEN RESOURCE TOOL the right to publish the submission.  
All contributions are considered on a first-come, first-served basis. The OPEN RESOURCE 
TOOL does not give topic exclusivity to any one contributor but encourages submission of articles 
on the same or similar topics to allow readers to access a variety of viewpoints and analyses in 
the database. Although articles featured on the OPEN RESOURCE TOOL may contain similar or 
related information, overly duplicative content is avoided. 
The OPEN RESOURCE TOOL will not publish any material that is overly opinionated, does not 
relate to the concerns of business, or is lacking sufficient or appropriate analysis. 
Publishing Categories 
Articles, research, innovation, programs, events, courses, individual or group participation 
may be published under one or more of the following categories: 
• Imagining An Uncertain Future 
• Law School Courses; Curriculum, Syllabi, Practicum Exercises, Innovation 
• National, State, Local Bar Associations, Articles Programs And Events 
• International: Law Schools, Bar Associations, Government, Individuals 
• Centers And Institutes: Law Schools 
o Programs 
o Certificates 
o Student engagement 
 




o Events and programs 
o Innovation 
Manuscript Requirements for Publishing in the OPEN RESOURCE TOOL 
Format--Microsoft Word is the preferred format as it can be easily accessed and notated 
where necessary. Text layout must be simple for easy uploading. PDF documents are acceptable. 
All submissions must be in 12 point font with one inch margins on side, top and bottom. 
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Length--Articles should be no less than 800 words and no more than 3,000 words, not 
inclusive of endnotes. Longer articles may be accepted under certain circumstances, but it is 
suggested that longer articles be broken into a series. 
Endnotes and Citations--Any citations should be in endnote form and listed at the end of the 
article, not in the body of the manuscript or listed as footnotes on each page. Writers are 
responsible for the accuracy and proper format of citations and for the need to cite information. 
In general, follow the Bluebook. Endnotes should be of a reasonable length; not overly long, but 
with enough information to support points made in the article. Writers are responsible for the 
accuracy of all quoted material. 
Author Biography--Please submit a brief author biography and description. All contributing 
authors will be listed with the full version of the article.  
Required Author(s) Information-- 
• Full name of the author(s) (First, *Middle Initial, Last). *Optional 
• Photo of the author(s) in JPEG format. *Optional 
• A brief professional biography of the author(s)--approximately 150-300 words. 
Content Guidelines 
The following guidelines will be applied to articles submitted for publication in the OPEN 
RESOURCE TOOL, and the writer should produce his or her own work with these questions in 
mind: 
• Does the content of the article analyze the affects or implications of the law on business or the 
interests of business? 
• Will the information in the article help readers in their daily business activities? 
• Is the topic timely? 
• Is there broad interest among lawyers and business professionals in the topic addressed in the 
article? 
• Does the author of the article have the necessary expertise to write about the subject in question, or 
has the author conducted sufficient research to do so? 
• Is the subject matter adequately covered in the article? 
• Does the author present ideas in a balanced manner rather than presenting one side of an issue? 
• Does the article contain information not already covered in another publication? 
Documentation--Any opinions and conclusions stated in articles should be clearly 
supported by authority, set forth in endnotes. 
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 VII. Conclusion: Because the Future is Now. 
In conclusion, we have a problem on our hands, but we have the wherewithal to address it. 
To bridge the disconnect between what is being taught in law schools and the needs of the 
communities we serve, we need more nimbleness in law school education. Overall, what law 
schools currently offer is a spattering of doctrinal courses which do not go far enough in preparing 
law students to add value, depth, and prospective to modern businesses and entrepreneurs. In 
short, our legal education is lagging the industries we are trying to represent. The best way to 
infuse life and insight into our law school business curriculums is to call on leaders to partner 
with us. Invite practitioners to share their talents and wisdom through forums like the Open 
Resource Tool, practical skill courses, and simulations to achieve excellence in education.  
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Appendix A: Methodology, Data and Results 
Methodology. We emailed the lengthy survey (53 questions) to 19,077 Minnesota attorneys and received 
1,398 responses. 734 respondents completed the entire survey (includes respondents who rated importance 
and preparedness of management skills). A majority of these respondents from each demographic group 
(gender, geography, age, employment setting, and law school) rated nine essential, business-related legal skills 
as important or very important but found that a) law school did not sufficiently prepare them to perform these 
skills or b) they acquired these skills primarily from sources other than law school. A filter-able visualization of 
responses rating preparedness and importance of selected management skills can be found on Public Tableau 
here. 
Bibliographic breakdown of the 734 respondents is as follows: 
Employment Setting: Most respondents (58%) were in private practice, 16% served in government roles, 11% 
in corporate roles, 2% were unemployed and 12% listed ‘other.’ 
 
Geography: 49% of respondents listed Minneapolis-Saint Paul as their place of work and 22% listed the 
surrounding suburbs. The remainder came from Greater Minnesota. 
 
Law School: A majority of respondents attended Minnesota law schools (72%). 28% attended other law 
schools.  
 
Gender: 57% of respondents were male, 43% Female and fewer than 1% identified as neither male nor 
female. 
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A breakdown of responses by four demographic categories for all 1,398 respondents are here: 
• Gender 
• Law School 
• Geography 
• Practice Setting 
Table 1: Legal Practice Skills: Importance, Preparedness and 
Ability to Learn in Law School 
Percent Perceiving: 
  
Importance Preparedness Skills can be learned in law school 
  
Legal Practice Skills  1997 2013 2018/19 1997 2013 2018/19 1997 2013 2018/19 
Ability to Diagnose and 
plan solutions for legal 
problems 
97.9 96.1 95.8 54.9 58.3 45.2 90.5 90.7 76.2 
Ability in legal analysis and 
legal reasoning  
97.9 96.8 95.3 85.0 84.3 73.6 97.7 99.4 96.2 
Written communication 97.2 97.4 95.7 81.1 78.6 78.2 95.0 96.4 82.3 
Oral communication 96.8 96.0 93.7 69.3 72.7 72.8 85.6 88.9 71.8 
Instilling others’ 
confidence in you 
92.0 89.0 89.4 37.7 42.0 42.9 35.0 54.7 23.8 
Negotiation 90.0 86.2 86.5 29.9 43.6 35.4 85.2 86.8 65.5 
Sensitivity to professional 
and ethical concerns  
86.4 85.4 91.9 68.2 50.0 71.3 95.9 95.8 93.3 
Fact gathering  85.9 86.6 92.8 37.5 49.8 61.7 78.7 80.9 61.7 
Drafting legal documents  85.8 91.0 85.5 33.2 45.0 36.0 94.1 96.2 79.6 
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Organization and 
management of legal 
work 
85.0 85.2 87.6 20.5 30.7 27.2 58.7 65.7 45.6 
Counseling  82.5 86.4 89.0 28.6 39.1 36.9 70.0 74.7 46.6 
Ability to obtain and keep 
clients 
80.2 80.4 80.9 13.2 10.0 19.4 32.7 47.4 23.4 
Knowledge of procedural 
law 
79.6 80.2 79.6 49.0 45.6 45.0 97.5 96.4 91.8 
Knowledge of substantive 
law 
79.1 79.4 87.6 61.9 57.1 57.1 95.3 95.2 86.1 
Computer law research 76.6 87.1 86.1 76.0 87.1 80.4 99.7 99.6 98.9 
Library legal research 69.1 29.5 none 83.7 59.1 none 100 99.3 none 
Understanding and 
conducting litigation  
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The 1997- 99 and 2013 surveys of Minnesota attorneys in practice ten years or less and the 
2018/19 survey also asked about respondents’ perceptions of the importance to their practice of 
law practice management skills. The management skills were: 
• Project and time management, efficiency 
• Interpersonal communications, staff relations 
• Technology, computers, communications 
• Market, client development 
• Governance, decision-making, long-range strategic planning 
• Planning, resource allocation, budgeting 
• Fee arrangements, pricing, billing 
• Human resources, hiring, support staff 
• Capitalization, investment51 
Table 2: Law Practice Management Skills: Importance 
Importance  
Law Practice Management Skills  1997 2013 2018/19 
Fee arrangements, pricing, billing  59.2 64.0 65.5 
HR, hiring, support staff 57.8 49.0 59.3 
Capitalization, investment  29.9 32.7 28.5 
Project and time management, efficiency 91.9 91.0 85.9 
Planning, resource allocation, budgeting  61.2 67.5 62.4 
Marketing, client development  69.7 67.9 58.4 
Technology, computers, communication  81.9 80.4 80.1 
Governance, decision-making, long-range strategic planning  61.9 62.7 54.9 
Interpersonal communications, staff relations  91.6 81.5 81.9 
 




Identified Sources of Law Practice Management Skills Training—Full Tables 
Showing Results of the 1997–99 , 2013 and 2018/19 Surveys 
Survey participants were asked to rank the top three main 
sources of their training from a list of fifteen sources. 
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Table 3: Fee Arrangements, Pricing, Billing 
 
  1997–99 2013 2018/19 
Source of Skill: Law School Training   
Law school curriculum 4.3 7.9 1.6 
Legal practice simulations 3.9 5.3 0.0 
Law school clinics 1.2 2.0 1.0 
Law review 0.4 0.0 0.0 
Moot court/competitions 0.3 0.3 0.0 
Source of Skill: Non-Law School Training:   
Own experience 55.1 51.4 40.2 
Law related work experience 29.0 28.8 0.0 
Advice from other lawyers 61.5 55.0 39.2 
Observe other lawyers 52.1 49.5 29.2 
CLE courses 5.2 8.3 11.0 
Advice from nonlawyers 4.3 3.2 6.6 
Observe nonlawyers 2.8 2.0 3.8 
Training at other school 0.7 0.3 0.0 
Training by vendors 1.1 1.0 1.6 
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Table 4: Human Resources, Hiring, Support Staff 
 
    1997–99 2013 2018/19 
  Source of Skill: Law School Training:   
  Law school curriculum 0.6 1.8 0.3 
  Legal practice simulations 0.0 0.7 0.0 
  Law school clinics 1.1 0.9 0.8 
  Law review 0.0 0.0 0.0 
  Moot court/competitions 0.3 0.1 0.0 
  Source of Skill: Non-Law School Training:   
  Own experience 74.7 64.3 75.9 
  Law related work experience 20.3 23.9 0.0 
  Advice from other lawyers 37.9 40.0 31.0 
  Observe other lawyers 42.4 41.9 34.0 
  CLE courses 2.4 3.0 8.2 
  Advice from nonlawyers 15.3 11.1 20.5 
Observe nonlawyers 9.3 11.8 13.7   
Training at other school 4.55 1.5 0.0   
Training by vendors 0.8 0.6 2.1   
Other 2.0 5.3 5.5   
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Table 5: Capitalization, Investment, Budgeting 
 
  1997–99 2013 2018/19 
Source of Skill: Law School Training:   
Law school curriculum 1.2 2.3 1.2 
Legal practice simulations 0.9 1.0 0.0 
Law school clinics 0.7 0.3 0.0 
Law review 0.0 0.0 0.0 
Moot court/competitions 0.0 0.2 0.0 
Source of Skill: Non-Law School Training:   
Own experience 64.7 60.0 62.7 
Law related work experience 12.0 15.5 0.0 
Advice from other lawyers 41.9 43.7 35.5 
Observe other lawyers 33.2 36.6 29.2 
CLE courses 2.5 4.4 6.7 
Advice from nonlawyers 17.1 15.2 21.5 
Observe nonlawyers 6.2 7.4 10.4 
Training at other school 4.7 1.8 0.0 
Training by vendors 1.8 0.8 2.9 
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Table 6: Project and Time Management, Efficiency 
 
  1997–99 2013 2018/19   
Source of Skill: Law School Training:     
Law school curriculum 16.9 23.0 3.5   
Legal practice simulations 4.5 9.5 0.3   
Law school clinics 2.6 5.0 1.7   
Law review 3.1 4.6 0.6   
Moot court/competitions 2.4 3.1 0.0   
Source of Skill: Non-Law School Training:     
Own experience 78.5 69.5 81.9   
Law related work experience 30.5 36.2 0.0   
Advice from other lawyers 36.7 34.5 36.6   
Observe other lawyers 37.4 33.2 33.3   
  CLE courses 4.7 4.8 16.4 
  Advice from nonlawyers 4.2 7.1 12.0 
  Observe nonlawyers 4.2 5.9 6.1 
  Training at other school 4.0 2.1 0.0 
  Training by vendors 1.2 1.5 3.2 
  Other 1.0 2.8 3.2 
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Table 7: Planning, Resource Allocation, Budgeting 
 
  1997–99 2013 2018/19 
Source of Skill: Law School Training:   
Law school curriculum 6.3 7.1 1.0 
Legal practice simulations 2.1 3.5 0.0 
Law school clinics 1.7 1.7 0.0 
Law review 1.4 1.2 0.3 
Moot court/competitions 1.1 1.3 0.0 
Source of Skill: Non-Law School Training:   
Own experience 72.7 68.3 74.5 
Law related work experience 18.8 23.3 0.0 
Advice from other lawyers 42.5 41.3 34.3 
Observe other lawyers 37.3 39.0 29.9 
CLE courses 2.8 3.2 6.4 
Advice from nonlawyers 9.6 9.9 19.2 
Observe nonlawyers 7.3 5.4 9.7 
Training at other school 3.8 1.0 0.0 
Training by vendors 1.9 0.6 3.1 
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Table 8: Marketing, Client Development 
 
    1997–99 2013 2018/19 
  Source of Skill: Law School Training:   
  Law school curriculum 2.0 3.9 4.0 
  Legal practice simulations 0.8 1.0 0.2 
  Law school clinics 1.0 1.0 0.7 
  Law review 0.4 0.1 0.0 
  Moot court/competitions 0.4 0.0 0.0 
  Source of Skill: Non-Law School Training:   
  Own experience 62.0 58.8 63.9 
  Law related work experience 15.9 21.0 0.0 
Advice from other lawyers 58.8 54.6 42.4   
Observe other lawyers 57.6 53.1 42.9   
CLE courses 5.1 8.8 13.7   
Advice from nonlawyers 11.9 11.9 19.1   
Observe nonlawyers 7.6 7.5 8.8   
Training at other school 3.7 1.5 0.0   
Training by vendors 1.1 1.6 4.3   
Other 1.1 5.3 7.7   
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Table 9: Technology, Computers, Communications 
 
  1997–99 2013 2018/19 
Source of Skill: Law School Training:   
Law school curriculum 49.8 41.0 4.7 
Legal practice simulations 3.8 6.0 3.3 
Law school clinics 2.3 1.5 0.6 
Law review 4.5 3.3 0.0 
Moot court/competitions 2.7 1.7 0.0 
Source of Skill: Non-Law School Training:   
Own experience 69.3 74.1 61.0 
Law related work experience 28.1 30.2 0.0 
Advice from other lawyers 11.4 16.7 25.7 
Observe other lawyers 12.1 11.3 11.0 
CLE courses 7.8 6.5 18.3 
Advice from nonlawyers 12 11.9 34.7 
Observe nonlawyers 4.2 4.3 10.5 
Training at other school 6.8 3.3 0.0 
Training by vendors 24.5 15.6 24.0 
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Table 10: Governance, Decision-Making, Long-Range Strategic Planning 
  1997–99 2013 2018/19   
Source of Skill: Law School Training:     
Law school curriculum 3.9 7.2 1.3   
Legal practice simulations 0.8 2.2 0.1   
Law school clinics 0.9 0.9 0.0   
Law review 1.4 0.3 0.0   
Moot court/competitions 0.4 0.6 0.0   
  Source of Skill: Non-Law School Training:   
  Own experience 69.3 65.7 69.8 
  Law related work experience 14.2 19.1 0.0 
  Advice from other lawyers 43.1 44.6 31.4 
  Observe other lawyers 40.7 40.1 31.8 
  CLE courses 1.8 4.0 9.6 
  Advice from nonlawyers 11.9 12.5 23.6 
  Observe nonlawyers 8.3 8.2 11.4 
  Training at other school 4.5 1.8 0.0 
  Training by vendors 1.2 0.7 3.2 
  Other 2.2 5.7 6.6 
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Table 11: Interpersonal Communications, Staff Relations 
  1997–99 2013 2018/19 
Source of Skill: Law School Training:   
Law school curriculum 4.3 5.0 0.7 
Legal practice simulations 1.5 2.4 0.0 
Law school clinics 4.0 3.9 0.3 
Law review 2.8 1.2 0.4 
Moot court/competitions 1.5 1.5 0.3 
Source of Skill: Non-Law School Training:   
Own experience 86.8 81.7 88.1 
Law related work experience 22.0 26.6 0.0 
Advice from other lawyers 27.6 27.4 22.4 
Observe other lawyers 39.2 40.8 37.6 
CLE courses 2.0 1.9 5.5 
Advice from nonlawyers 11.8 10.1 21.3 
Observe nonlawyers 11.7 14.5 19.9 
Training at other school 5.5 3.1 0.0 
Training by vendors 0.4 0.5 2.2 
Other 1.7 2.7 4.3 
  
 













Appendix B: Mitchell Hamline School of Law Curriculum 
Center for Law and Business Certificate 
Mitchell Hamline’s Law and Business Certificate prepares J.D. students to become business 
leaders, business managers, and business lawyers. It supplements the J.D. degree and 
demonstrates that a student has achieved business law competency, practical experience in 
business contexts, and mastery of critical business thinking and communications skills through a 
rigorous course of study, research and writing, and practical experience. Students seeking the 
Mitchell Hamline Law and Business Certificate will be exposed to business law, key principles of 
business as well as ethical problem solving of complex business issues. 
To earn the Law and Business Certificate, students must complete a rigorous course of 
study that includes required and elective courses in a range of business topics including 
accounting and finance, organizational structure and governance, business strategies and 
planning, capitalization, taxation, compliance and risk management, and business 
communications. Students will also gain practical experience in business through the Law and 
Business Externship program or equivalent clinic, externship, or work experience. 
Course Requirements  
To obtain the Law and Business Certificate, a student must complete 12 Required Courses 
credits listed below as well as 9 credits of electives from the Elective Courses listed below (See 
Mitchell Hamline website for course descriptions). 
Required Courses 
• Business Organizations (3 credits) 
• Lawyer as Business Owner (3 credits) 
• Transactions and Settlements (3 credits) 
• Commercial Law Survey (3 credits) OR Secured Transactions (3 credits). If both courses are 
taken, one will serve as a Required Course. The other course will serve as an Elective Course. 
Elective Courses 
• Antitrust (3 credits) 
• Banking Law (3 credits) 
• Bankruptcy (2 credits) 
• Business Entity Taxation (4 credits) 




• Business Law Clinic (2 credits) 
• Business of IP (varies) 
• Business Regulation and Compliance (3 credits) 
• Commercial Law Survey (highly recommended, bar exam course) (3 credits) 
• Copyright Law (3 credits) 
• Corporate Accounting & Financial Reporting (2 credits) 
• Corporate Finance 
• Deals and Disputes (3 credits) 
• Employment Discrimination (3 credits) 
• Employment Discrimination Mediation Representation Clinic (3 credits) 
• Employment Law (3 credits) 
• Income Tax (3 or 4 credits) 
• Independent Externship (must be approved in advance by the Center Director) 
• Independent Long Paper (must be approved in advance by the Center Director) 
• Independent Research (must be approved in advance by the Center Director) 
• Information Law and Governance (3 credits) 
• Intellectual Asset Management (3 credits) 
• International Business Transactions (3 credits) 
• Intellectual Property Licensing (varies) 
• IP Clinic (varies) 
• Law and Business Externship (4 credits) 
• Legal Practicum: Business Practice (1-5 credits) 




• Mergers & Acquisitions (4 credits) 
• Modern Real Estate Transactions (3 credits) 
• Negotiation (3 credits) 
• Patent Law I 
• Patent Law II 
• The Start-Up Business Enterprise (3 credits) 
• Secured Transactions (highly recommended, bar exam course) (3 credits) 
• Securities Regulation (every other year) (3 credits) 
• Trade Secret Law (2 credits) 
• Trademark Law (3 credits) 
Required Courses may not be used to satisfy the Elective Course requirement. Courses used to satisfy the 
Elective Course requirement may satisfy the Practical Experience requirement.  
Practical Experience Requirement 
To obtain the Law and Business Certificate, a student must obtain practical experience with 
a substantial foundation in law and business through the equivalent of a minimum of four (4) 
credits provided by one or more: 
• Clinics, or 
• Externships, or 
• Residency, or 
• Business Practicum, or 
• General Practice: Skills Practicum 
Courses used to satisfy the Practical Experience requirement will count as Elective Courses. 
Not-for-credit practical experience with a substantial foundation in law and business may 
meet the Practical Experience requirement subject to the approval of the Center Director. The 
not-for-credit practical experience must be approved by the Center Director before work 
begins. The Center Director may require documentation and/or reflective writings describing 




Student Engagement Requirement 
A student pursuing the Law and Business Certificate is encouraged to be actively engaged in 
extracurricular law and business activities over the student’s law school career through such 
means as: 
• Mitchell Hamline Business Law Society (student organization) membership 
• Participation in business-related student competitions 
• Bar Association or other professional organization memberships 
• Business-related CLE and other event attendance 
Writing Requirement 
To obtain the Law and Business Certificate, a student must complete a paper on a business 
law or business topic. The paper must meet the guidelines applicable to the Advanced Research 
and Writing (ARW) requirement for graduation from Mitchell Hamline School of Law. The topic 
must be approved by the Center Director. A student may satisfy the Writing Requirement by 
completing the ARW requirement in the context of an Elective Course. For example: 
• Business Ethics (3 credits) 
• Legal Practicum: Business Practice (5 credits) 
• Legal Practicum: General Practice (5 credits) 
• Mergers and Acquisitions (4 credits) 
Academic Requirement 
To obtain the Law and Business Certificate, a student must have a cumulative grade-point 
average of at least 3.0 calculated at the time of graduation in the courses taken to satisfy the 
Law and Business Certificate requirements. This includes any course in which the student 
completed the Writing Requirement that has not otherwise been approved as an Elective 
Course for purposes of the Elective Course requirement. 
Advisor Requirement 
A student pursuing the Law and Business Certificate is encouraged to obtain an academic 
advisor through the Center for Law and Business. The academic advisor may mentor and advise 
the student in selecting courses, fulfilling the practical experience and writing requirements, 
and completing the other steps necessary to obtain the Law and Business Certificate. 
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